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Introduction

Physical activity in the school context for children and
adolescents with disabilities (CAD) has become a topic of
increasing importance for institutions that set international
guidelines on the matter. The United Nations, through
the International Charter of Physical Education, Physical
Activity and Sport (2015), suggests inclusion as one of the
fundamental pillars to be considered within the guidelines and
processes developed at political levels for its implementation.
This is further validated in the Kazan Action Plan (United
Nations Educational, Scientific and Cultural Organisation,
2017), where ministers and senior officials responsible for
physical education and sports in member countries explicitly
state that “inclusive participation requires opportunities to be
provided at all levels of participation, regardless of ability,
potential disability, ethnicity, gender, language, religion,
political or other opinion, national or social origin, property
status, birth or other grounds.” In a synergistic manner,
the Sustainable Development Goals Agenda highlights the
importance of physical activity and sports as a strategy
for inclusion (United Nations, 2015), consistently argued
in Goal 4, “Quality Education,” which aims to generate
processes that guarantee participation within the framework
of diversity in school spaces, fostering equal access while
eliminating any disparities that may exist.

This has transcended and deepened in the local policies
of various countries, leading to a number of initiatives. In
Chile, in terms of legislation, the School Inclusion Law
No 20,845 (Ministry of Education, 2015a) establishes the
right of all students to receive an inclusive education, which
involves adapting curricula and infrastructure to meet the
individual needs of each student, including CAD. Decree
No 83 (Ministry of Education, 2015b) mandates that schools
providing special education at the preschool and primary
levels must use the standard curriculum and adapt it to
the individual needs of students based on their disability.
However, this decree does not extend to secondary education,
meaning that educational institutions at this level are not
required to use the conventional curriculum.

Regarding Colombia, it is important to first mention that
the practice of physical activity and sports is addressed in
Article 52 of the Colombian Constitution of 1991 (Superior
Council of the Judiciary, 2015), and that Articles 13, 47,
54, 68 and 93 recognise and highlight the importance of
providing access and guaranteeing all rights to people with
disabilities. Subsequently, Law 181 (Colombian Congress,
1995), which defines the National Sports System, outlines
the different types of sport from formative sports to high-
performance sports, and Articles 3, 11 and 42 emphasise the
need to implement physical education, sports and recreation
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programmes for people with disabilities, as well as to create
an inclusive curriculum and increase accessibility to sports
facilities, ensuring the participation of this population.
These initiatives proposed by the National Sports System
are revisited in Law 361 of 1997, amended by Law 1316 of
2009, and later in Law 1346 of 2009 (Colombian Congress,
2009), which ratifies the United Nations Convention on the
Rights of Persons with Disabilities (United Nations, 2006)
in Colombia. Additionally, over the years, from 2011 to the
present, development plans in the health and sports sectors
mention the promotion of physical education, physical
activity, school sports and community social sports as part
of the policies, and they develop actions with inclusion
criteria (Ministry of Health and Social Protection, 2022).
On the other hand, in the education sector, it is important
to highlight Law 115 of 1994, which reaffirms education
as aright for all individuals regardless. Thus, in the field of
physical education, the 20th century saw the beginning of
the implementation of actions developed through adapted
physical education, which includes a series of content
transformations with a universal and differential approach
aimed at the population with disabilities, including those
with learning, movement, communication and behavioural
deficiencies, providing theoretical, technical and human
resources that favour teaching-learning process (Lépez &
Pardo, 2012; Lépez & Villamizar, 2018).

In Spain, the current Organic Law 3/2020, of 29
December, which amends Organic Law 2/2006, of 3 May,
on Education (Ministry of Education and Vocational
Training, 2020), highlights two main objectives concerning
the promotion of the participation of students with special
educational needs in regular educational settings. First, it
aims to avoid the segregation of students, and second, to
strengthen the system’s inclusive capacity. With regards to
Physical Education, the application of this new law is directly
reflected in all components of the new curriculum, especially
in primary education, although to a lesser extent in secondary
education. In the first case, Specific Competence 3 appears:
“Develop self-regulation and interaction processes within
the framework of motor practice, with an empathetic and
inclusive attitude [...],” which is further detailed in various
evaluation criteria and basic knowledge.

In Peru, through the Ministry of Education, in the
Directorate of Initial Teacher Training, it was proposed in
2020 to include the course of Inclusive Physical Education
in the curriculum of higher pedagogical education; however,
there is still a gap in the inclusion and integration of CAD
in Physical Education programmes, which only some
universities address. It is also worth noting the total absence
of the Physical Education course in special basic education
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centres (Ministry of Education of Peru, 2020). On the other
hand, the Peruvian Sports Institute, the National Paralympic
Association of Peru, the Peruvian Sports Federation of
People with Intellectual Disabilities and the National Sports
Federation of People with Physical Disabilities promote
training courses, awareness and competitions for CAD, but
with limited impact due to the financial constraints of the
entities and the country.

These initiatives and modifications developed by the
states and their governments serve as facilitators from the
perspective of and under the social model of disability,
which understands people and their relationship with the
environment as the primary interaction mediating the process
of social inclusion (United Nations, 2001). This allows us
to attempt to understand how these adjustments may have
generated changes in the population and whether they have
had any impact.

Based on the above, the objective of this research is
to analyse the barriers and facilitators that students with
disabilities themselves report in Physical Education in
particular and sports in general in the four indicated countries.

Facilitators and barriers for the inclusion of students with disabilities in Physical Education in Colombia, Chile, Spain and Peru

Method

Participants

A total of 362 children and adolescents with disabilities
participated, with an average age of 14 + 1.8 years. The
gender distribution was 37.6% girls, 61.3% boys, and 1.1%
others. Of the participants, 57.7% had a disability from birth
or earlier, while 42.3% developed a disability after birth or in
later stages. The details of the sample are included in Table 1.

Design
A cross-sectional exploratory study with correlational char-
acteristics was conducted.

Tools

The “Barriers and Facilitators of Sports in Children with
Physical Disabilities” (BaFSCH) questionnaire (Mufloz
Hinrichsen et al., 2021) was used, which was designed by

Table 1
Description of the general characteristics of the participants.
Variables Chile Colombia Spain Peru Total
149 (41.1%) 53 (14.6%) 42 (11.6%) 118 (32.5%) N =362
Age 14 £5.3 15+3.7 15+2.38 13+4.1 14+£1.8
Biological sex
Boy 57.7% 52.8% 69.0% 66.9% 61.3%
Girl 41.6% 47.2% 26.2% 32.2% 37.6%
Other 0.7% 0% 4.8% 0.8% 1.1%
When did your condition start?
When | was born or before 56.4% 79.2% 52.4% 51.7% 57.7%
After birth/as a grown-up 43.6% 20.8% 47.6% 48.3% 42.3%
How do you travel to school?
I walk or | use my wheelchair 17.4% 20.8% 47.6% 16.9% 21.3%
In a means of transport adapted for me 12.1% 11.3% 14.3% 10.2% 11.6%
In a means of transport that is not adapted for me 70.5% 67.9% 38.1% 72.9% 67.1%
What is your condition?

I’m missing a body part 0.7% 0.0% 4.8% 11.9% 4.7%
| have difficulty understanding instructions 13.4% 11.3% 11.9% 18.6% 14.6%
| can’t hear well 8.1% 0.0% 16.7% 11.0% 8.8%
| have trouble moving 10.1% 3.8% 71% 17.8% 11.3%
| can barely see or can’t see at all 18.1% 60.4% 4.8% 10.2% 20.2%
I lack strength to move 4.0% 0.0% 4.8% 7.6% 4.7%
Other condition 42.3% 24.5% 35.7% 16.9% 30.7%
| have spasticity 3.4% 0% 14.3% 5.9% 5.0%

NB: Data expressed in percentages
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Jaarsma et al. (2015) and adapted from a self-constructed
questionnaire for Paralympic athletes previously published
(Jaarsma et al., 2014). The items on barriers and facilitators
were divided into personal and environmental factors
according to the International Classification of Functioning
(World Health Organisation, 2001). The elements related to
sports participation and disabilities were grouped according
to the components of the Theory of Planned Behaviour
(Ajzen, 1991): those corresponding to “Attitude,” which is an
individual’s personal evaluation of a behaviour; “Subjective
Norms,” which are related to the normative expectations of
others; and “Perceived Behavioural Control,” which relates
to the presence of factors that may hinder performance.

Procedure

This study employed a quantitative, cross-sectional and
exploratory methodology, with a non-probability convenience
sampling approach to gather data from the research teams in
Chile, Colombia, Spain and Peru. The study was approved
by the Ethics Committee of Diego Portales University in
Chile (code 12-2022) and the Polytechnic University of
Madrid in Spain (issued on 12 January 2022). To begin, the
research teams contacted educational institutions in their
respective countries. Due to the high level of complexity
and the challenge of achieving uniformity, the sample was
selected based on the research teams’ access to institutions,
facilitated by the support of each country’s Ministry of
Education, which helped in establishing contact with the
administrators or managers of the institutions. For this
reason, and to maximise the number of participants, all
eligible individuals from integrated or inclusive schools
were included, excluding only those from special schools
to ensure a context with diversity in physical education
and/or sports activities.

Subsequently, each institution was asked for permission
to administer the questionnaires to students with disabilities.
Finally, with the consent of the parents, guardians and/or
caregivers of the participants, and the consent of the partic-
ipants themselves, the data collection process was carried
out between October 2022 and March 2023.

Statistical Analysis

In the first part, a comparative analysis of the participants
was conducted based on their country of residence (Chile,
Colombia, Spain, Peru) using the responses obtained from
the tool. The data are presented with descriptive statistics
for the study variables, where the number of participants

Facilitators and barriers for the inclusion of students with disabilities in Physical Education in Colombia, Chile, Spain and Peru

is shown as frequency (n) and percentage (%), and age is
presented as means (m) and standard deviation (+). All
responses related to the questionnaire items are presented
as percentages (%). The chi-square (x2) hypothesis test was
used to establish the difference between the expected and
observed frequencies.

Subsequently, upon observing homogeneous behaviour
in the sample, participants were grouped by biological sex,
onset of their condition, use of assistive devices, type of
disability and mode of transportation to school. The Odds
Ratio test was used to analyse the association of two variables
related to the practice of physical activity at school.

GraphPad version 8 (San Diego, CA, USA) and the
Statistical Package for the Social Sciences (SPSS Inc.,
version 25.0, Chicago, IL, USA) were used for the statistical
analysis. The significance level was set at p < .05, with a
95% confidence interval.

Results

In the first part of the analysis by country of origin,
regarding the question “Do you practice physical activity
at school?”, 72.7% of the total participants did, while 27.3%
did not (32 = 11.17, p = .02). The lowest participation
was observed in Peru, with 66.9%, and the highest in
Colombia, with 88.7% (Figure 1A). The most common
activity was Physical Education class, with 72%, followed
by sports workshops (activities occurring two or more
times a week where sports are practiced), with 16%, and
physical activity workshops (activities occurring two or
more times a week based on play or controlled physical
exercise), with 12% (Figure 1).

Participation in clubs or workshops outside of school
was lower, at 67.7%, while those who do participate made
up 32.3% of the total. It is also noteworthy that 47.5% of
participants started participating in physical activity and/or
sports less than a year ago (83% in Colombia), except in
Spain, where 50% have been participating for more than
three years (Table 2).

The main facilitators for inclusion and participation in
physical activity and/or sports at school were identified as
parents and guardians, friends of CAD and developmental
actions in educational settings. Physical Education teachers
and personal initiatives were not considered significant
facilitators (Figure 2A).

When exploring the main motivations for participating
in physical activity or sports, the primary factors highlighted
were the personal benefits for CAD, a general enjoyment
of sports and family encouragement (Figure 2B).
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Figure 1
Data expressed in percentages by country of residence.
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A. Engaging in Physical Activity at School
x2=11.17,p =.02*

100

88.7%
81.0%
72.7%
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Percentage

Chile Colombia Spain Peru Total

. NO .YES

B. Type of Physical Activity at School
x?=5.99,p=.64

Chile Colombia Spain Peru Total

. Sports Workshop l:‘ Workshop on Physical Activity . Physical Education

Figure 2
Data expressed in percentages by country of residence.

A. How did you start engaging in
Physical Education at school?

Someone told me at school

Someone told me to
at the rehabilitation centre

My Physical Education 0
teacher told me to

| decided to on my own accord Friends invited me to play

Other The doctor

recommended it to me

B. Why do you practice
physical activity or sport?

Because my family plays sport - Because it is good for me

| am happy Because my doctor
told me to
Because it can make :
me stronger gggguse I enjoy

- Because | want to lose weight Because | like winning

4 Chile

A Colombia

| found out about it through social media There was a day at school .
where | got to try out sports L] Spaln Because | get to meet other Because my friends
4 Peru children while doing sport play sport too
My parents and guardians encouraged me to
.. Total

When asked, “What do you not like about sports?”, 44.1%
of participants indicated, “I like everything about sports,”
with Chile showing the highest percentage at 51.5%. The
most common difficulties mentioned were “I have problems
due to my disability,” affecting 19.8% of participants, notably
higher in Spain at 23.5%, and “I am afraid of falling,” cited
by 14.8% (Table 2).

For the group of participants who do not practice physical
activity, the most common responses to “Why do you not

practice physical activity at school?” were “I am afraid of
falling and getting hurt,” with 27.3%, particularly noted by
participants from Peru at 41%; “I have problems due to my
disability,” with 21.2%, especially noted in Chile at 28.3%
and “I do not like sports,” with 21.2%, notably in Colombia
at 33.3% (Table 2). Most participants who do not practice
physical activity/sports at school also do not participate
outside of school, with 81.8%, and Chile (87%) and Peru
(87.2%) showing the lowest participation (Table 2).
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In the second analysis of the study, it was observed that
having an intellectual disability (OR = .437, CI =.20-0.94,
p =.03) or a physical disability (OR = .298, CI = .15-.58,
p = .0002) was significantly associated with a reduced
likelihood of practicing physical activity and/or sports in
the school context, thus considered a barrier (Figure 3).

Table 2

Facilitators and barriers for the inclusion of students with disabilities in Physical Education in Colombia, Chile, Spain and Peru

In contrast, biological sex (OR = 1.893, CI = 1.19-3.00,
p = .007) was associated with an increased likelihood of
practicing physical activity and/or sports in the school
context (Figure 3), specifically among “Boys,” who had a
higher participation rate of 77.48% compared to “Girls,”
at 64.49%, indicating it as a facilitator.

Analysis of facilitators and barriers to physical activity and physical education at school by country of residence.

Questions for those who practice physical activity/sport at school

Question Chile Colombia Spain Peru Total
n=103 n=47 n=234 n=79 n =263
Are you a member of any sports clubs or workshops outside school?
No 77.7% 68.1% 50.0% 62.0% 67.7%
Yes 22.3% 31.9% 50.0% 38.0% 32.3%
How long have you been engaging in physical activity/sport?
Between 1 and 3 years 31.1% 6.4% 26.5% 38.0% 28.1%
More than 3 years 25.2% 10.6% 50.0% 20.3% 24.3%
Less than one year 43.7% 83.0% 23.5% 41.8% 47.5%
What don’t you like about sports?
It is difficult for my parents to take me 0.0% 21% 0.0% 1.3% 0.8%
| am too busy with other activities 6.8% 0.0% 5.9% 2.5% 4.2%
| like everything about sports 51.5% 40.4% 38.2% 39.2% 44.1%
There are no children my age to play sport with 3.9% 0.0% 2.9% 3.8% 3.0%
| don’t like it when others have to help me 1.9% 4.3% 2.9% 6.3% 3.8%
Other people think | am strange 3.9% 6.4% 0.0% 2.5% 3.4%
| get tired 0.0% 21% 0.0% 3.8% 1.5%
Playing sports is expensive 4.9% 0.0% 2.9% 2.5% 3.0%
I’m afraid of falling and hurting myself 9.7% 19.1% 23.5% 156.2% 14.8%
| have problems because of my disability 16.5% 21.3% 23.5% 21.5% 19.8%
| have to travel far to get to a sports club 1.0% 4.3% 0.0% 1.3% 1.5%
Questions to those who do not practice physical activity/sport at school
Question Chile Colombia Spain Peru Total
n =46 n=6 n=8 n=239 n=99
Why don’t you practice physical activity at school?
My school excludes me 0.0% 16.7% 50.0% 23.1% 14.1%
There are no children my age 6.5% 0.0% 12.5% 0.0% 4.0%
| don’t like to be helped 4.3% 0.0% 0.0% 0.0% 2.0%
| don’t like sports 32.6% 33.3% 12.5% 7.7% 21.2%
| can’t find a sport 10.9% 16.7% 0.0% 10.3% 10.1%
I’m afraid of falling and hurting myself 17.4% 33.3% 12.5% 41.0% 27.3%
| have problems because of my disability 28.3% 0.0% 12.5% 17.9% 21.2%
Do you practice physical activity or sport outside school?

No 87.0% 66.7% 37.5% 87.2% 81.8%
Yes 13.0% 33.3% 62.5% 12.8% 18.2%

NB: Data expressed in percentages
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Figure 3
Engaging in physical activity and/or sport in the school context.

Facilitators and barriers for the inclusion of students with disabilities in Physical Education in Colombia, Chile, Spain and Peru
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Engaging in physical activity and/or sport at school
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Discussion

The aim of this research is to analyse the barriers and
facilitators for students with disabilities in Physical
Education. The results of the study are significant, with
72.7% of the students surveyed reporting active participation
in PE lessons. Moreover, the experiences of these students
appear to be positive (see Table 2), and the main barriers
to participation are intrinsic to the participants themselves
(19.8% express dislike for physical activity due to issues
related to their disability, and 14.8% fear injury). This aligns
with Jaarsma’s (2014) study, which identifies disability as a
frequently mentioned barrier, especially for those with greater
severity. Conversely, the results contrast with recent reviews
that explored the experiences of students with disabilities in
PE (Haegele & Sutherland, 2015; Holland & Haegele, 2021),
which concluded that these students still face discrimination
and exclusion, primarily from teachers and non-disabled
peers. Additionally, only 32.3% practice extracurricular
physical activities or sports, highlighting the need to continue
promoting inclusive PE through programmes that encourage
sports participation among people with disabilities, such as
the “Inclusive Sport in School” programme (Ocete et al.,
2016). Furthermore, ongoing teacher training remains a
significant barrier to promoting inclusion in PE (Wilhelmsen
& Sgrensen, 2017), as reflected in our research where the
teacher is not mentioned as a facilitator.

Regarding the participation of children with disabilities
in extracurricular sports, the majority of the population
in the study countries (50%-77.7%) do not belong to a
sports club or attend workshops outside of school, which
may be related to barriers to accessing government or non-
governmental services and programmes. These barriers
have been studied by various authors, such as Lagos et
al. (2022), who conducted a literature review and found
environmental and contextual barriers related to the lack of
adapted and inclusive activities, as well as opportunities to
access them, due to architectural and attitudinal barriers and
inadequate professional training, which influences the design
and implementation of programs and projects offered in
different countries. This, in turn, aligns with Jaarsma’s (2014)
findings, which highlighted transportation, dependence on
a helper and social acceptance as environmental barriers
that limit participation.

The barriers identified by Lagos et al. (2022) were also
found by Rincén et al. (2022), who concluded from their
mixed-methods study that the main barriers to physical
activity were related to personal conditions interconnected
with the disability situation, as identified in the current
study (e.g., “T have problems due to my disability” 16.5% to
23.5%), as well as social and contextual conditions related
to a lack of understanding of concepts like cerebral palsy,
disability and physical activity, inadequate professional
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training, poor communication with government entities
offering programmes, as well as inaccessible and unadapted
environments.

Similarly, Camargo et al. (2023) conducted a narrative
review of research in South American countries related to
disability and physical activity, identifying that the main
barriers for physical activity among children and adolescents
in school and outside school were related to physical
accessibility, attitudinal barriers and a lack of training for
professionals in adapted physical activity and sports.

On the other hand, regarding participation in sports
by CAD, schools, as mentioned by Simdes et al. (2018)
and Camargo et al. (2023), are recognised as promoters of
inclusion in sports, which encourage participation in sports,
fostering “processes of adaptation, social participation and
skill development without restricting the participation of
students with disabilities, demonstrating the realisation of
inclusive work” (p. 965). This aligns with our findings,
where most surveyed CAD, especially in countries like
Chile and Colombia, express that they “like everything about
sports” (38.2%-51.5%), which may be related to actions
taken within schools that enable them to experience and
engage in sports, generating motivation for participation.

Concerning the question “How did you start practicing
physical activity?”, the main answers correspond
to “Someone told me to at the rehabilitation centre”,
together with “Someone told me to at school” or “The
doctor recommended it”. This is consistent with what
Muifioz-Hinrichsen and Martinez Aros (2022) suggest,
that “Physical activity should be understood as a social
determinant for the rehabilitation of people with disabilities,
thus providing a basis for developing plans and programmes
focused on international guidelines for community-based
rehabilitation with an ecological model. In this sense,
we question whether university curricula related to
rehabilitation include courses on sports for CAD or adapted
physical activity, given the very low recommendation
indicator”. On the other hand, the item “My parents and
guardians encouraged me to” received 26.4% of responses.
Although many studies suggest addressing inclusion
and awareness issues in sports and physical activity for
children with disabilities at school, it is crucial to also
consider social plans for parents, as they often influence
decisions regarding their children and young people with
disabilities. Paz-Maldonado (2021) notes: “Awareness and
understanding within the community often allowed people
with disabilities to participate in sports activities for the
first time as part of outreach visits” (p. 7), indicating that
there is still much to be done in terms of disability and
inclusion, and that some awareness activities can create
and enable better experiences for inclusion.
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Regarding the question “Why do you practice physical
activity or sports?” the item “Because it is good for me”
stands out with 36.7%, indicating a positive and significant
perception of physical activity and sports, which is
encouraging for the continued promotion of sports and
physical activity among CAD. This aspect is strongly
related to motivation as a personal characteristic of the
participants, which becomes an important facilitator in
physical activity, emphasising the relevance of this variable
and supporting students in this area (Jaarsma et al., 2014).

The item “Because my family does sports,” with 20%
of responses, is also a good indicator for continuing to
promote the importance of physical activity in CAD from
the family level. As Lagos et al. (2022) highlight, family is a
key actor, alongside their environment and early stimulation
from a young age. The item “Because I like to win” has the
lowest percentage, likely because participants view sports
as beneficial through regular practice and from a health or
recreational perspective, rather than a competitive one. It
thus becomes a space for socialisation and inclusion in the
community, since it is a secure environment that facilitates
effective participation, increasing the opportunity for
physical activity and sports within the educational setting
(Carbone et al., 2021).

Regarding the characteristics of CAD who did not
participate in physical activity and sports at school, these can
be analysed in various ways. On one hand, given that Physical
Education is considered to be a key setting for learning
and practicing movement and sports during childhood, it
is incongruent that instances of exclusion occur in these
activities, which are likely due to insufficient teacher training
(Tanure Alves et al., 2017).

Goodway and Robinson (2015) point out that the lack
of resources, adaptations, materials and suitable spaces in
schools impedes the participation of children with disabilities
in motor activities, potentially leading to an inability to find
a suitable sport. Block et al. (2013) note that children with
disabilities require specific adaptations and individualised
support for participation in physical activities. The lack of
resources and adequate personnel can hinder the provision
of these supports, leading to their exclusion from school
physical activities.

The implementation of safety protocols and appropriate
spaces can help address these concerns and enable safe
participation (Rimmer et al., 2007). A child’s lack of
interest in sports might be influenced by various factors,
such as physical limitations, social barriers, lack of access
to inclusive programmes, fear of failure or previous negative
experiences. It is important not to assume that all children
with disabilities dislike sports without considering their
individual experiences (Ross et al., 2016).

PHYSICAL EDUCATION I

Apunts Educacion Fisica y Deportes | www.revista-apunts.com

2024, Issue 158. 4th Quarter (October-December), p. 34-43

41


http://www.revista-apunts.com

A. Cebrian-Ponce et al.

The main limitations of this research include the need
for a larger number of participants to achieve population
representativeness, opening avenues for new work with
governmental institutions to explore various regions in greater
depth. It would be interesting to gather parents’ opinions to
compare the information and identify additional variables
that may not be included in the analysis. Collecting data
in other countries in the region is necessary to broaden the
analysis.

It is worth considering that, despite the fact that the
various organisations propose physical activity, sport and
physical education as one and the same, there are important
differences, which is why it would be important to address
them in an appropriate manner and under the nomenclature
proposed at the international level with the aim of providing
a contextualised approach to each of them.

Conclusions

The results obtained in this research highlight the positive
impact that educational policies are having in countries on
inclusion processes within physical activity contexts for
CAD. Specifically, Physical Education at school appears
to be the ideal environment for students with disabilities
to share space, materials and activities with their non-
disabled peers inclusively, thereby increasing their levels
of physical activity. It can be concluded that being a boy
versus a girl is associated with being a facilitator for
engaging in physical activity and sports at school, whereas
having physical and intellectual disabilities are barriers
to optimal performance.
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