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Introduction

Inclusive education comprises a set of strategies used to
improve learning based on students’ various educational
needs. These strategies constitute an important alternative
to educational advancement for hearing-impaired students,
guaranteeing equal opportunities and rights, and adapting
methodologies to improve their teaching and learning
conditions (Taylor et al., 2017).

In recent years, studies have recognised that positive
education for people who are hard of hearing is based
on the understanding that hearing-impaired people are a
cohort with different social characteristics and linguistic
needs (Beckner & Helme, 2018). People who are hard
of hearing use hand movements and their own gestures
to communicate through specific linguistic codes of sign
language (SL). For these people, this is their main form
of communication as it is the one that they first acquire
and develop (Quiroz-Pelayo et al., 2018), understanding
that this type of non-verbal communication favours social
development, the transmission of beliefs, emotions and
thoughts (Astn-Dieste et al., 2020). Collectively, this
supports the need for its use in the development of teaching
processes. However, as Tovar (2003) states, its value in the
development of teaching strategies was not recognised until
a few years ago. The consolidation of this type of language
in educational processes is a necessary aspect for educating
hearing-impaired students and the development of inclusive
education, since it is part of their communicative needs.

Teaching hearing-impaired students poses challenges
that a school, as the core of growth, must take on. To
cope with these responsibilities, it is essential that
teaching strategies are devised with inclusive education
in mind. In this regard, scholars such as Morilla-Portela
(2016) posit that this type of education offers benefits in
terms of the improvement of the quality of life and the
psychological, social and intellectual well-being of students
with special educational needs. This occurs due to the
social interaction strategies and the benefits they provide.
From this perspective, inclusive strategies generate social
obligations and responsibilities associated with the right to
education as a fundamental aspect of human development.

SL is recognised as the language of the hearing-
impaired community in Colombia (Rozo-Melo, 2015)
and for educational purposes the repertoire of signed
vocabulary published by the National Federation of the
Deaf of Colombia (FENASCOL) is employed.

Despite the efforts to make the use of SL at an
educational level accessible to everyone, several difficulties
still persist (Tovar, 2003). In particular, these difficulties are
manifested in the pedagogical and interpretation strategies
that take place in physical education (PE) classes, because
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there is no lexicon of signs that indicates this specific
terminology in SL. This situation limits the development of
formative processes, due to difficulties in communication
associated with the lack of SL (Rhenals-Ramos, 2018).
As can be expected, the absence of a SL application in
PE affects hearing-impaired students’ full development of
formative processes, due to the complexity and abstruseness
of some aspects in this field. In that respect, various scholars
state that the majority of the students’ academic struggles
persist due to the communicative barriers that they face,
particularly with people who have no difficulty hearing
(Rodriguez-Herndndez et al., 2019). In other words, the
absence of SL directly affects academic performance,
which is characterised as the level of knowledge, skills
or abilities that students demonstrate in a specific area or
field (Rodriguez-Rosero et al., 2021).

School, as the core of growth, should adapt its practices
in relation to the various additional needs of hearing-
impaired learners, providing solutions that allow for the
advancement and development of teaching strategies. In
that respect, Valero (1993) argues that these difficulties
in learning are due to the fact that the parameters that
regulate the communicative codes are dissimilar, causing
difficulties in understanding on the part of the hearing-
impaired student, an aspect that limits their access to
knowledge. In that regard, studies by Heloir & Nunnari
(2016) and Abuzinadah (2020) show that the use of different
didactic resources, related to the academic use of SL,
favours the learning and performance of these students.

The scarcity of empirical studies associated with the
analysis of the performance of hearing-impaired students
in PE shows a significant lack of attention to research of
this type, leading to limitations related to teaching and
learning; therefore, a study aimed at bridging this gap
is necessary. In that regard, in previous studies, Bernal-
Ruiz (2004) and Rhenals-Ramos (2018) regard necessary
the application of SL in PE as a pedagogical alternative
to difficulties associated with the performance of these
students. In line with this, this study has the following
aims: to analyse, in terms of practicality, the procedures
used for the planning and implementing the use of sign
language in physical education, and to explore its possible
effects on academic performance.

Methodology
The following is a pilot study conducted under a quasi-
experimental design, with one experimental group and
no control group. Initially, 49 hearing-impaired students
from a school in Monteria-Colombia were invited to
participate in the study. However, one of the participants
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left the school; therefore, the study was carried out with
48 students, aged 13-19 years (M = 12.4), 10 of whom
had profound hearing loss and the remainder had partial
hearing loss (hypoacusis). All of them communicated by
means of SL.

According to the selection criteria, the participants had
to be hard of hearing; they had to participate voluntarily;
they had to be high school or middle school students from
the chosen school; and they had to have prior permission
and informed consent from a parent, guardian and/or
legal representative. The selection of the sample was not
randomised; it was distributed by sampling for the sake
of convenience. For this analysis, the average academic
performance for PE in the first semester of 2018 was used,
the raw values corresponding to the performance scores
ranged from 1.0 to 5.0 according to the school’s marking
criteria were taken, which function as a stable variable,
and scores were taken in two different assessments, before
and after the intervention.

Designing the repertoire of signed vocabulary
Designing the repertoire of signed words involved the
participation of a committee of SL experts, made up
of SL interpreters, teachers with pedagogical support
functions, linguistic models for SL (hearing-impaired
people), as well as the participation of PE teachers, the
community of hearing-impaired students and graduates
from the school.

Initially, words relating to the discipline of PE that
the hearing-impaired students found the most complex
were chosen, taking into account that those words were
not found in the SL dictionary, nor in the publications
of FENASCOL related to the pedagogical use of SL.
Moreover, several databases and scientific search engines
were also examined to check that these terms were not
part of other research related to the pedagogical use of
SL in PE.

The design of this repertoire of words was based on
specific grammatical and linguistic characteristics of SL,
highlighted in the studies of Oviedo (2001) and Tovar

"non

(2003), in words such as: "aerobic exercise", "anaerobic

"non

exercise", "dehydration", "heart rate", "sedentary lifestyle",

"non

"muscle tone", "biotype", "biorhythm", "apnoea”, "muscle

atrophy", "adduction", "abduction", "motor skills", "basic

non non

motor skills", "coordination skills", "perceptual skills",

"non

"perceptual-motor skills", "conditional physical skills",
"somatotype", "neuromotor”, "laterality", "right-handed
laterality", "left-handed laterality", "cross- laterality",
"ambidextrous", "contra-laterality", "homo-Ilaterality",

among others, as can be observed in Figure 1.
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Content validity of the repertoire of signed
vocabulary

The repertoire of signed words was validated through a
procedure of content validity by a panel of experts. A total
of 6 experts were contacted: 2 experts in education for
hearing-impaired students and SL; 2 in SL and interpreting;
and 2 in PE and education for hearing-impaired students
(one of them was hard of hearing themselves). The experts
scored each of the signs, classifying them as: Poor (1),
Fair (2), Good (3) or Excellent (4). This process was
carried out based on criteria set out in Polit & Beck’s
(2006) studies, the Content Validity Index was obtained
for each sign (I-CVS). For this purpose, scores were
counted for each sign, taking into account the number
of experts who gave it a score of 3 or 4, dividing this
value by the number of experts who rated the sign a 1 or
2. I-CVS values greater than .78 were considered valid
in terms of content.

Educational intervention

The intervention was carried out over a period of 5 months,
in 24 sessions, and was based on the implementation of
signed pedagogical vocabulary in PE, in the Gymnastics
and Body Expression unit, in which the unit introduced
the general aspects of gymnastics and body expression;
basic motor skills; locomotion and manipulation patterns;
development of coordination skills and gymnastic skills
on the floor or performed hands-free.

Initially, during the first month, a period of learning,
socialisation and contextualisation of the signs was
developed, during which the students’ level of proficiency
of the signs was assessed, showing positive results.
Taking into account the importance of the explanation
of the concept to be represented, emphasis was placed
on the relationship between the sign and the content
communicated. This process was developed with the
students in the SL class and was reinforced throughout the
whole intervention. During this initial process, 8 sessions
of 2 hours per week were carried out, one hour in the SL
class and the other during the PE class. In this development
phase, the participation of the PE teachers, the community
of hearing-impaired students, SL interpreters and the
institution's pedagogical support group was relied on,
reinforcing this process during the entire intervention.

Subsequently, the implementation process was carried
out in the remaining 4 months, in 16 sessions, using 2
hours per week of PE classes for its development — it is
important to note that although not all hearing-impaired
students belonged to the same group, both those and
hearing students shared the same content regarding the
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development of their academic course. In these sessions,
the hearing-impaired students' learning was assessed
through the execution of various motor tasks, and the
conceptual management of some topics, where some
limitations associated with the understanding of some
concepts to do with PE were evident. Mixed teaching
models were used in these classes, due to the students’
particular characteristics and diverse needs. Finally, the
process was evaluated and verified, analysing difficulties,
compliance with the proposed objectives and future lines
of work. No modifications were made throughout the
intervention.

The RE-AIM tool (Glasgow et al., 1999) was
used to validate the procedures used in the design and
implementation of signed vocabulary in PE. This model
provides a series of criteria used as a measure of internal and
external validity adjustment, and in each of the dimensions
it offers elements for its use.

In that regard, RE-AIM (Reach, Effectiveness, Adoption,
Implementation, Maintenance) refers to the following:

Reach: refers to the coverage or representativeness of
the participants in the study carried out.

Effectiveness: refers to the possible changes or positive
and/or negative effects that may occur as a result of the
intervention.

Adoption: refers to representativeness, i.e., the
proportion of participants and the environments in which
they participate in the programmes or interventions what
were carried out.

Implementation: this criterion is associated with the
follow-up of protocols, measures and parameters related
to the analyses or interventions carried out.

Maintenance: refers to the institutional appropriation
of the programmes or interventions carried out and the
follow-up of the implemented measures.

Ethical considerations

Once it was certified that the procedures and ethical norms
were fully complied with, together with the reception of
informed consent from the students’ parents, guardians
and/or legal representatives, in which they made clear
their awareness and voluntary participation, the study was
approved by the Academic Council.

Data analysis

Statistical analysis was carried out with SPSS version
22 statistical software. The age and sex variables were
expressed using frequencies (n) and percentages (%),
while academic performance was described using averages
(M) and standard deviations (SD); additionally, the
significance level used for the analysis of performance
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was 5% / o = .05. In addition, the program G*Power
version 3.1.9.2 was used to analyse the statistical power
(1- B) and the effect size (d) of the intervention carried out,
the latter from Cohen's (2013) interpretations for small
(d =0.2), medium (d = 0.5) and large effects (d > 0.8).

Results

To present the results initially, an outline of the sample
was done. The results show that the 48 hearing-impaired
students, varied between the ages of 13 and 19 years. It
was also observed that 25 (52.1%) of these students were
female and 23 (47.9%) were male. In addition, the level
of hearing loss was also shown, in which 79.2% of the
students had partial hearing loss (hypoacusis), as presented
in Table 1.

Table 1
Description of the sample.

Frequency  Percentage
Variables
) (%)
13 4 8.3
14 12 25.0
15 6 12,5
16 7 14.6
Age (years)
17 6 12.5
18 8 16.7
19 5 10.4
Total 48 100
Female 25 521
Sex
Male 23 47.9
Profound hearing 10 20.8
Level of loss
hearing | i i
earing loss  Partial hearing _ 38 79.2
loss (hypoacusis)
Total 48 100

Similarly, with respect to the results regarding the
designing of the repertoire of signed pedagogical words,
Figure 1 shows some of the signs that were designed and
later used in the PE classes.

In order to disclose the contents of this photographic
archive, prior authorisation was obtained from the
participants.

On the other hand, the results with respect to content
validity by panel or expert judgment show that the signed
words show an I-CVS with values above .78. These factors
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(Gentle signs) (Vigorous signs)
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Ambidextrous Muscle atrophy Conditional physical capabilities

Figure 1

Pedagogical vocabulary of sign language used in PE classes.
NB. The Figure represents some of the signs used in PE classes.
Source: own elaboration
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are important indicators to assume that each sign shows
a satisfactory value with respect to content validity.

Regarding the results of the use of the RE-AIM as a
validity tool, these elements were considered favourable,
since they contributed important elements in each of the
criteria analysed, as described below.

At the reach level, it was possible to verify the
representativeness of the participants and the selection
criteria used for the implementation of the use of SL,
based on the characteristics of the hearing-impaired
student population. The intervention reached 48 hearing-
impaired students, representing 100% of the school's hard
of hearing student population.

Regarding the level of effectiveness, this was used to
provide information on changes made during the execution
of the study or effects found with the implementation
of the use of SL. In this sense, the devised repertoire
of signed vocabulary had a positive effect on students’
academic performance in PE classes.

In adoption, criteria related to the participants'
environment and their characteristics were verified to
make possible the implementation of the use of SL and
the specification of the methods used. The study was
developed in a school setting and the vocabulary designed
was adopted to be implemented in PE classes.

On the other hand, at the implementation level,
measures were reviewed, type of intervention carried

Table 2
Shapiro-Wilk test of normality for academic performance.™*

Implementation of a Pedagogical Vocabulary of Signs in Physical Education. A Pilot Study

out, time used, or modifications to the vocabulary made
during the intervention. During the execution of the
study, the proper application of the designed vocabulary
was verified.

Finally, at the maintenance level, aspects related
to compliance, changes made and development were
analysed, verifying that the implementation of the
use of SL coincided with the objectives of the school.
The devised repertoire of vocabulary continued to be
implemented after the completion of the study.

All the criteria described above provided elements
to increase the levels of external validity in the methods
used for the design and implementation of the vocabulary.

Moreover, in order to present the results regarding the
analysis of the effectiveness of the signed pedagogical
vocabulary, the data was initially analysed using the
Shapiro-Wilk test, confirming that the data did meet this
criterion (p > .05), as can be seen in Table 2.

For this purpose, the parametric Student's t-test for
related samples was selected. The results of this test
indicate that hearing-impaired students presented a
significant change in academic performance in PE when
comparing their scores before (M = 3.03; SD = 0.38)
and after the introduction of the use of SL (M = 3.45;
DE = 0.37; t: -14.25; gl: 47; p = .001 < .05), with
sufficient statistical power and effect size (I- f = I;
d = 2.05). These results can be observed in Table 3.

Female Male
Statistical al Sig. Statistical al P
Academic-performance before 0.969 25 0.61 0.969 23 .67
Academic-performance after 0.931 25 0.09 0.971 23 .71
* Significant differences. a = .05.
** Measured considering academic performance in PE
Table 3
Differences in academic performance™* before and after the intervention.
Before After
Variables M DE M DE t al p 1-B d
Academic performance 3.03 0.38 3.45 0.37 -14.25 47 .000* 1 2.05

* Significant differences. a = .05.
** Measured considering academic performance in PE
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Table 4
Sex-related differences before and after the intervention.

Female Male

n=25 n=23
Variables M DE M DE t al p 1-B d
Academic-performance before 3.06 0.38 2.99 0.38 0.56 46 577 0.16
Academic performance after 3.47 0.38 3.43 0.36 0.29 46 773 0.10

* Significant differences. a = .05.

Regarding the analysis of differences between
sexes, initially through Levene's test it was possible
to prove homogeneity of differences (before: F: .085;
p =.772 > .05; after: F: .103; p = .750). Therefore,
assuming this criterion, the ¢ results for independent
samples indicate that there were no differences in the
average academic performance between sexes, both
before (female: M = 3. 06; SD = 0.38 vs. male: M = 2.99,
SD = 0.38; t: 0.56; gl: 46; p = .577), and after the
intervention carried out(female: M = 3.47; SD = 0.38
vs. male M = 3.43; SD = 0.36; t: 0.29; gl: 46, p =.773).
These differences, besides not being significant (p > .05),
did not present relevant effect sizes (d = 0.16; d = 0.10),
as shown in Table 4.

Discussion and conclusions

The teaching of hearing-impaired students presents a
unique structure in comparison to traditional education.
This is because hearing-impaired students’ means of
communication is different from that of hearing people. In
that regard, it is important to understand that SL is the main
means of communication for such students, and although
significant efforts have been made to use this language at
the pedagogical level, they are still not sufficient (Tovar,
2003). These conditions make necessary the pursuit for
methodologies and adaptations that can contribute to the
development of the teaching strategies for hearing-impaired
students’ teaching and learning.

The aim of this study was to analyse, in terms of
practicality, the methods and procedures used for the
planning and implementation of the use of sign language
in PE, and to explore its possible effects on academic
performance. In that regard, from the Spanish context,
authors such as Bernal-Ruiz (2004), highlight the
requirement presented by hearing-impaired students
regarding the use of SL in PE. These linguistic signs present
varied elements with respect to the context, according to
Beckner & Helme (2018). This is because the linguistic
and cultural needs are different depending on the context.

Previous studies have attempted to analyse some of
the academic challenges presented by hearing-impaired
students in PE (Tanure-Alves et al., 2021). However, it is
argued that this study offers a more in-depth analysis, since
it provides novel elements from the empirical and conceptual
foundation. Moreover, it is thought that this study presents
greater elaboration compared to previous studies.

The initial results of the study show that the devised
repertoire of vocabulary yielded a set of 27 signs for
pedagogical use in PE. Preliminary findings from its
implementation suggest that the introduction of signed
pedagogical vocabulary in PE produced a large effect
(d = 2.05) and significant changes in the hearing-impaired
students’ academic performance of (p < .05), showing
that their averages were higher after the intervention.
These results relate to what is presented by authors such
as Rodriguez-Ruiz (2015), Xiang (2018) and Marschark
et al. (2015). These studies show educational interventions
that seek to improve hearing-impaired students’ academic
performance. In this sense, as stated by Taylor et al.
(2017) the academic success of these students in regular
settings does not depend simply on satisfying their need
for interpretation, rather all the necessary efforts must be
gathered so that they do not face academic failure.

These facts demonstrate the need for analysis of
academic performance as a variable of study, as an element
of growth and adjustment to teaching strategies. These
statements are supported by several studies (Hrastinski
& Wilbur, 2016; Rhenals-Ramos, 2018; Rodriguez-Ruiz,
2015; Taylor et al., 2017). Regarding the intervention
processes, authors such as Garrote et al. (2017) state
that they provide important benefits in the face of the
educational complexity that arises in attention to the
diversity of learning. In that sense, from pedagogical
and research work, it is considered necessary to study the
factors that affect hearing-impaired students’ performance
at school (Taylor et al., 2017), as a social and linguistic
minority group (Beckner & Helme, 2018).

Moreover, the findings provided by the statistical
findings show that no significant differences were found
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regarding the scores of male and female participants
before and after the intervention carried out (7. .290; gl:
46, p > .05). These results are similar to those presented
by Dammeyer & Marschark (2016) and Adigun (2020)
where no evidence was found to establish differences
associated with the sex of the participants. Moreover,
the results contrast with those found in studies by Awori
etal. (2019), Powers (2003) and Rodriguez-Ruiz (2015),
where sex differences were significant in hearing-impaired
students.

However, although these differences were not found
in the present study, it is pertinent to comment that it is
necessary to establish future lines of work associated
with the analysis of these variables, since many authors in
their research results support, through statistical analysis,
the existence of sex differences in relation to students’
academic performance (Awori et al., 2019; Powers, 2003;
Rodriguez-Ruiz, 2015).

In regards to the methods used, the RE-AIM provided
criteria considered favourable in each of its components
for the implementation of signed vocabulary in PE. These
elements provide adjustment measures to improve the
validity of the processes developed (Glasgow et al., 1999).

These findings call for further research to analyse these
variables, especially with regard to the hearing-impaired
population. In terms of the positive implications that
these projects can contribute at various levels and training
scenarios (Rodriguez de Salazar et al., 2008), they can
respond to hearing-impaired students’ characteristics
and requirements, with a focus on the complexity of
their learning.

Regarding the limitations of the study, the randomisation
of groups for future analysis should be considered, as well
as the assessment of the intervention’s long term effects in
order to analyse the sustainability of the results. Carrying
out similar research in other educational contexts, i.e., in
primary, middle or higher education, should be considered.
Moreover, carrying out an analysis with a control group
and an experimental group should be considered, since
this would provide greater methodological rigor to the
research. In addition, increasing the size of the population
sample for future research should be considered. Another
important aspect to consider is the possibility that academic
performance may be affected by variables other than signed
pedagogical vocabulary. Although the signed vocabulary
was designed for formative purposes to serve as a tool in
PE classes, it is possible that the vocabulary may have
had an effect on integration and social relationships,
something that was not researched in this study. However,
these elements also provide insights and new perspectives
that could be addressed in future studies.

Implementation of a Pedagogical Vocabulary of Signs in Physical Education. A Pilot Study

Finally, it can be concluded that the preliminary findings of
this educational intervention suggest that the implementation
of signed pedagogical vocabulary in PE produces positive
results in hearing-impaired students’ academic performance.
The study intends to serve as a reference for the analysis of
the different aspects that can affect the academic success
of hearing-impaired students. These findings could have
practical implications at various levels and training settings
related to hearing-impaired students’ academic activity in
PE. For example, to complement the efforts of institutional
inclusion of these students, it is suggested to expand SL
to other courses or subjects in an integrated, articulated
and consistent manner, despite the variety in the technical
terminology of each subject. It is also considered necessary
to continue with future lines of work associated with the
study of these variables.

References

Abuzinadah, N. E. (2020). An Avatar-Based System for Arabic
Sign Language to Enhance Hard-of-hearing and Deaf Students’
Performance in a Fundamentals of Computer Programming Course.
https://doi.org/10.15126/thesis.0085804 1

Adigun, O. T. (2020). Computer-assisted instruction, project based learning
and achievement of Deaf learners in Biology. Journal of e-Learning
and Knowledge Society, 16(1), 23-32. https://doi.org/10.20368/1971-
8829/1135190

Astin-Dieste, S., Rosario Romero-Martin, M., Aparicio-Herguedas, J. L.,
& Fraile-Aranda, A. (2020). Proxemic Behaviour in Pre-service Teacher
Training in Physical Education. Apunts Educacion Fisica y Deportes,
141, 41-48. https://doi.org/10.5672/apunts.2014-0983.es.(2020/3).141.05

Awori, B. B., Karugu, G. K., Mugo, J., & Orodho, J. A. (2019). Self-Esteem
and Academic Achievement: What are the Explanatory Variables among
Girls with Hearing Impairment in Selected Secondary Schools for the
Deaf in Kenya? Greener Journal of Educational Research, 9(1), 16-26.
https://doi.org/10.15580/gjer.2019.1.013119025

Beckner, B. N., & Helme, D. W. (2018). Deaf or Hearing: A Hard of
Hearing Individual’s Navigation Between Two Worlds. American Annals
of the Deaf, 163(3), 394—412. https://doi.org/10.1353/aad.2018.0025

Bernal-Ruiz, J. A. (2004). El profesor de Educacion Fisica y el alumno
sordo. Wanceulen SL.

Cohen, J. (2013). Statistical Power Analysis for the Behavioral
Sciences. In Statistical Power Analysis for the Behavioral Sciences.
https://doi.org/10.4324/9780203771587

Dammeyer, J., & Marschark, M. (2016). Level of Educational Attainment
Among Deaf Adults Who Attended Bilingual-Bicultural Programs.
Journal of Deaf Studies and Deaf Education, 21(4), 394—-402.
https://doi.org/10.1093/deafed/enw036

Garrote, A., Sermier Dessemontet, R., & Moser Opitz, E. (2017). Facilitating
the social participation of pupils with special educational needs in
mainstream schools: A review of school-based interventions. Educational
Research Review, 20, 12-23. https://doi.org/10.1016/j.edurev.2016.11.001

Glasgow, R. E., Vogt, T. M., & Boles, S. M. (1999). Evaluating the
public health impact of health promotion interventions: The RE-
AIM framework. In American Journal of Public Health (Vol. 89,
Issue 9, pp. 1322-1327). American Public Health Association Inc.
https://doi.org/10.2105/AJPH.89.9.1322

Heloir, A., & Nunnari, F. (2016). Toward an intuitive sign language animation
authoring system for the deaf. Universal Access in the Information
Society, 15(4), 513-523. https://doi.org/10.1007/s10209-015-0409-0

PHYSICAL EDUCATION I

Apunts Educacion Fisica y Deportes | www.revista-apunts.com

2022, Issue 148. 2nd quarter (April-June), page 17-25

24


www.revista-apunts.com
https://doi.org/10.15126/thesis.00858041
https://doi.org/10.20368/1971-8829/1135190
https://doi.org/10.20368/1971-8829/1135190
https://doi.org/10.5672/APUNTS.2014-0983.ES.(2020/3).141.05
https://doi.org/10.15580/gjer.2019.1.013119025
https://doi.org/10.1353/aad.2018.0025
https://doi.org/10.4324/9780203771587
https://doi.org/10.1093/deafed/enw036
https://doi.org/10.1016/j.edurev.2016.11.001
https://doi.org/10.2105/AJPH.89.9.1322
https://doi.org/10.1007/s10209-015-0409-0

J. C. Rhenals-Ramos & C. M. Arango-Paternina

Hrastinski, 1., & Wilbur, R. B. (2016). Academic Achievement of Deaf
and Hard-of-Hearing Students in an ASL/English Bilingual Program.
Journal of Deaf Studies and Deaf Education, 21(2), 156-170.
https://doi.org/10.1093/deafed/env072

Marschark, M., Shaver, D. M., Nagle, K. M., & Newman, L. A.
(2015). Predicting the Academic Achievement of Deaf and Hard-
of-Hearing Students From Individual, Household, Communication,
and Educational Factors. Exceptional Children, 81(3), 350-369.
https://doi.org/10.1177/0014402914563700

Morilla-Portela, P. (2016). Relacion entre la educacion inclusiva y
la calidad de vida. International Journal of Developmental and
Educational Psychology. Revista INFAD de Psicologia., 1(2), 499.
https://revista.infad.eu/index.php/IJODAEP/article/view/17/589

Oviedo, A. (2001). Apuntes para una gramdtica de la Lengua de Senas
Colombiana. Universidad del Valle. Instituto Nacional para Sordos.

Polit, D. F., & Beck, C. T. (2006). The content validity index: Are you sure
you know what’s being reported? Critique and recommendations. Research
in Nursing and Health, 29(5), 489-497. https://doi.org/10.1002/nur.20147

Powers, S. (2003). Influences of Student and Family Factors on
Academic Outcomes of Mainstream Secondary School Deaf
Students. Journal of Deaf Studies and Deaf Education, 8(1), 57-78.
https://doi.org/10.1093/deafed/8.1.57

Quiroz-Pelayo, C. B., Fajardo-Flores, S. B., & Gutierrez-Pulido, J. R.
(2018). Natural Language Processing for Improving Hearing Impaired
Student Reading Skills. Proceedings - 2017 International Conference
on Information Systems and Computer Science, INCISCOS 2017,
2017-Novem, 201-206. https://doi.org/10.1109/INCISCOS.2017.54

Rhenals-Ramos, J. C. (2018). Seiias pedagdgicas en educacion fisica.
Una herramienta necesaria para mejorar el aprendizaje del estudiante
sordo. Libro de Memorias, I Congreso Internacional de Educacion
Fisica, Recreacion, Deporte y Actividad Fisica: “Aportes Para La
Convivencia y La Paz,” 218-227. https://repositorio.unicordoba.edu.
co/bitstream/handle/ucordoba/2500/MEMORIAS %20CONGRESOL1.
pdf?sequence=1&isAllowed=y

Rodriguez-Hernandez, Y., Mufioz-Vilugrén, K. A., Sdnchez-Bravo, A.,
& Sastre, C. O. (2019). Communicative and cognitive abilities of deaf
students: protocol design. Revista de Investigacion en Logopedia, 9(2),
129-149. https://doi.org/10.5209/rlog.62184

Rodriguez-Rosero, D. D., Ordofiez-Ortega, R. E., & Hidalgo-Villota, M. E.
(2021). Academic Performance Determinants of High School Students
in the Department of Narifio, Colombia. Lecturas de Economia, 94,
87-126. https://doi.org/10.17533/UDEA.LE.N94A341834

Conflict of interests: the authors have not declared any conflict of interest.

Implementation of a Pedagogical Vocabulary of Signs in Physical Education. A Pilot Study

Rodriguez-Ruiz, J. (2015). Rendimiento académico del alumnado con
discapacidad auditiva que cursa educacion secundaria obligatoria en la
provincia de Granada. Revista de Educacion Inclusiva, 8(3), 218-241.
https://revistaeducacioninclusiva.es/index.php/REI/article/view/99

Rodriguez de Salazar, N., Garcia Rios, D. P., & Jutinico Fernandez, M.
del S. (2008). Inclusion de estudiantes sordos a la vida universitaria:
Una experiencia significativa en la Universidad Pedagdgica
Nacional. Revista Colombiana de Educacion, 0(54), 170.195.
https://doi.org/10.17227/01203916.54rce170.195

Rozo-Melo, N. (2015). La lengua de sefias colombiana. Portal de Lenguas de
Colombia: Diversidad y contacto. https://lenguasdecolombia.caroycuervo.
gov.co/contenido/Lenguas-de-senas-colombiana/introduccion

Tanure-Alves, M. L., de Souza, J. V., Grenier, M., & Lieberman, L. (2021).
The invisible student in physical education classes: voices from Deaf and
hard of hearing students on inclusion. International Journal of Inclusive
Education, In press. https://doi.org/10.1080/13603116.2021.1931718

Taylor, E., Callahan, E., Pinta, K., Yeatts, L., & Winiecki, D. (2017).
Increasing Academic Performance of Deaf Students at Alpha
University: A Case Study. Performance Improvement, 56(8), 16-26.
https://doi.org/10.1002/pfi.21720

Tovar, L. (2003). La necesidad de planificar una norma lingiiistica en
lengua de sefias para usos académicos. Lengua y Habla, 8(0), 97-132.
http://erevistas.saber.ula.ve/index.php/lenguayhabla/article/view/3570

Valero, J. (1993). Los elementos facilitadores de la comprension
oral empleados por el profesor del aula regular con adolescentes
sordos. Comunicacion, Lenguaje y Educacion, 5(18), 101-114.
https://doi.org/10.1080/02147033.1993.10821077

Xiang, L. (2018). Construction of educational intervention model based on
deaf students’ English learning disabilities. https://webofproceedings.
org/proceedings_series/ESSP/ICECBN%202018/ICECBN122817.pdf

OB
BY NC ND

© Copyright Generalitat de Catalunya (INEFC). This article is available at the URL https://www.revista-apunts.com/en/. This work is licensed under a Creative Commons
Attribution-NonCommercial-NoDerivatives 4.0 International License. The images or other third party material in this article are included in the article’s Creative Commons
license, unless indicated otherwise in the credit line; if the material is not included under the Creative Commons license, users will need to obtain permission from the
license holder to reproduce the material. To view a copy of this license, visit http://creativecommons.org/licenses/by-nc-nd/4.0/

PHYSICAL EDUCATION I

Apunts Educacion Fisica y Deportes | www.revista-apunts.com

2022, Issue 148. 2nd quarter (April-June), page 17-25

25


www.revista-apunts.com
https://doi.org/10.1093/deafed/env072
https://doi.org/10.1177/0014402914563700
https://revista.infad.eu/index.php/IJODAEP/article/view/17/589
https://doi.org/10.1002/nur.20147
https://doi.org/10.1093/deafed/8.1.57
https://doi.org/10.1109/INCISCOS.2017.54
https://repositorio.unicordoba.edu.co/bitstream/handle/ucordoba/2500/MEMORIAS%20CONGRESO1.pdf?sequence=1&isAllowed=y
https://repositorio.unicordoba.edu.co/bitstream/handle/ucordoba/2500/MEMORIAS%20CONGRESO1.pdf?sequence=1&isAllowed=y
https://repositorio.unicordoba.edu.co/bitstream/handle/ucordoba/2500/MEMORIAS%20CONGRESO1.pdf?sequence=1&isAllowed=y
https://doi.org/10.5209/rlog.62184
https://doi.org/10.17533/UDEA.LE.N94A341834
https://revistaeducacioninclusiva.es/index.php/REI/article/view/99
https://doi.org/10.17227/01203916.54rce170.195
https://lenguasdecolombia.caroycuervo.gov.co/contenido/Lenguas-de-senas-colombiana/introduccion
https://lenguasdecolombia.caroycuervo.gov.co/contenido/Lenguas-de-senas-colombiana/introduccion
https://doi.org/10.1080/13603116.2021.1931718
https://doi.org/10.1002/pfi.21720
http://erevistas.saber.ula.ve/index.php/lenguayhabla/article/view/3570
https://doi.org/10.1080/02147033.1993.10821077
https://webofproceedings.org/proceedings_series/ESSP/ICECBN%202018/ICECBN122817.pdf
https://webofproceedings.org/proceedings_series/ESSP/ICECBN%202018/ICECBN122817.pdf
https://www.revista-apunts.com/es/
https://creativecommons.org/licenses/by-nc-nd/4.0/deed.es_ES
http://creativecommons.org/licenses/by-nc-nd/4.0/

